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It is our vision at Fairfield Park Lower School that all the children in the Early Years classes have the opportunity to:- 

 Explore, develop and represent learning experiences which help them make sense of the world 

 Practise and build up ideas, concepts and skills 

 Learn how to control impulses and understand the need for rules 

 Be alone, alongside others and cooperate as they talk or rehearse their feelings 

 Take risks and make mistakes 

 Think creatively, imaginatively and positively 

 Be excited by their learning 

 Communicate with others as they investigate or solve problems 

 Express fears or relieve anxious experiences in controlled and safe situations 

 Be respected and valued as an individual whilst developing their values. 
 

We follow the Statutory Framework for the Early Years Foundation Stage (published in March 2021) – setting the 
standards for learning, development and care for children from birth to five. 
 
We follow a programme of enquiry questions each half term and regularly reflect on ways to ensure flexibility and to 
include children’s and family interests and cultural backgrounds in our curriculum. 
 
Our planning is bespoke to follow pupil voice and interests, regularly evaluated and altered according to day-to-day 

occurrences and the quality of the learning taking place.  For example, if a topic is engaging the children in learning, 

we may extend the topic or if we feel the children are no longer engaging, we will adapt the topic. 

 

Organisation of the Learning Environment 

At Fairfield Park Lower School our goal is to provide a rich and stimulating environment which enables all of our 

children to feel safe, secure, valued, included and happy. 

We aim to ensure consistency in teaching and learning, use of key language and classroom organisation, both inside 

and outside, throughout the Foundation Stage classes.   

We want to develop highly competent learners: curious, questioning and imaginative, who are able to make choices, 

investigate new ideas, communicate and solve problems. 

At the end of the Reception Year we strive for each individual child to reach their potential, making good progress 

from their starting point. We aim for a large majority of the cohort to secure each of the Early Learning Goals and 

reach a ‘Good Level of Development’ to ensure school readiness for their learning journey into Key Stage 1. 

 

The Foundation Stage of education at Fairfield Park Lower School applies to children from the term after a child’s third 

birthday until the end of their Reception year (the academic year the child turns five).  Children therefore attend the 

Nursery class for between 3 and 5 terms and attend Reception for 3 terms. (See Admissions Policies for Nursery and 

Main School for full details). 

 

Early Years Foundation Stage Principles 
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As stated in the Statutory Framework for the Early Years Foundation Stage, the four overarching principles are: 

 every child is a unique child, who is constantly learning and can be resilient, capable, confident and self-

assured 

 children learn to be strong and independent through positive relationships 

 children learn and develop well in enabling environments with teaching and support from adults, who respond 

to their individual interests and needs and help them to build their learning over time. Children benefit from 

a strong partnership between practitioners and parents and/or carers.  

 importance of learning and development. Children develop and learn at different rates and all areas of 

Learning and Development are equally important and inter-connected. 

As reflected at Fairfield Park Lower School:- 

Effective education requires both a relevant curriculum and practitioners who understand and are able to implement 

the curriculum requirements.  Practitioners who understand that children develop rapidly during the early years – 

physically, intellectually, emotionally and socially.  Children are entitled to provision that supports and extends 

knowledge, skills, understanding and confidence and helps them to overcome any disadvantage.  Practitioners 

should ensure that all children feel included, secure and valued.  They must build positive relationships with parents, 

ensuring an effective partnership when guiding and enriching each child’s individual learning journey.  

Early years experience should build on what children already know and can do.  It should also encourage a positive 

attitude and disposition to learn and aim to prevent early negative learning experiences. At Fairfield Park Lower School, 

we encourage a ‘can do’ attitude, with children learning from misconceptions and understanding that they sometimes 

have not learned how to do something ‘yet’.  

Every child’s individual needs or circumstances are catered for with no child being disadvantaged because of ethnicity, 

culture or religions, home language, family background, special educational needs, disability, gender or ability. 

Early identification and intervention is key and children with specific needs are identified early. For individual need a 

personalised learning programmes is devised and where there is a group of children with a similar need, group 

interventions will take place.  Parents and practitioners work together in an atmosphere of mutual respect within 

which children can have security and confidence. 

To be effective, the Early Years curriculum should be carefully structured to cover the following strands: - 

 Provision for the different starting points from which children develop their learning, building on what they can 
already do and their current level of knowledge. 

 Relevant and appropriate content that matches the different levels of a young child’s needs 

 Planned and purposeful activity that provides opportunities for teaching and learning, both indoors and outdoors. 

 Child Initiated Learning opportunities for children to develop their own interests and ideas with the support of 
EYFS practitioners. 
 

There should be opportunities for children to engage in activities planned by adults and opportunities to plan or 

initiates activities of their own choosing. Children need time to become engrossed, learn in depth and complete 

activities.  At Fairfield Park we believe that practitioners should address children’s play as ‘learning’ so that children 

have a clear understanding that they are learning as they play. 
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Practitioners must be able to observe and respond appropriately to children, informed by the knowledge of how 

children develop and learn and a clear understanding of possible next steps in their development and learning.   Well 

planned, practical, purposeful activities and appropriate interaction and intervention by practitioners will engage 

children in the learning process and help them make progress in their development and learning. 

For children to have rich and stimulating experiences, the learning environment (both inside and outside) must be well 

planned and well organised.  It provides the structure for teaching within which children explore, experiment, plan 

and make decisions for themselves, thus enabling them to learn, develop and make good progress. 

Above all, effective learning and development for young children requires high quality care and education by 

practitioners who are actively involved and skilled at scaffolding children’s learning.  

The Curriculum 

The Early Years Foundation Stage is organised into seven areas of learning as follows: 

The Prime Areas  

 Communication and Language – Listening, Attention and Understanding, Speaking 

 Physical Development – Self-regulation, Managing Self, Building Relationships 

 Personal, Social and Emotional Development – Gross Motor Skills, Fine Motor Skills 
 
The Specific Areas 

 Literacy – Comprehension, Word Reading, Writing 

 Mathematics – Number, Number Patterns 

 Understanding of the World – Past and present, People, Culture and Communities, The Natural World 

 Expressive Arts and Design – Creating with Materials, Being Imaginative and Expressive 
 

These provide the basis for planning throughout the Early Years Foundation Stage classes, laying secure foundations 

for all the children’s future learning journeys and development. 

 

Curriculum Objectives 

At Fairfield Park Lower School we plan and provide activities and experiences for the children as set out under each of 

the learning areas, basing our progression of knowledge and skills on Development Matters (first published in 

September 2020 and revised in July 2021), non- statutory curriculum guidance which offers a top-down view of how 

children develop and learn. 

Communication and Language  

The development of children’s spoken language underpins all seven areas of learning and development. Children’s 

back-and-forth interactions from an early age form the foundations for language and cognitive development. The 

number and quality of the conversations they have with adults and peers throughout the day in a language-rich 

environment is crucial. By commenting on what children are interested in or doing, and echoing back what they say 

with new vocabulary added, practitioners will build children's language effectively. Reading frequently to children, and 

engaging them actively in stories, non-fiction, rhymes and poems, and then providing them with extensive 

opportunities to use and embed new words in a range of contexts, will give children the opportunity to thrive. Through 
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conversation, story-telling and role play, where children share their ideas with support and modelling from their 

teacher, and sensitive questioning that invites them to elaborate, children become comfortable using a rich range of 

vocabulary and language structures. 

Personal, Social and Emotional Development  

Children’s personal, social and emotional development (PSED) is crucial for children to lead healthy and happy lives, 

and is fundamental to their cognitive development. Underpinning their personal development are the important 

attachments that shape their social world. Strong, warm and supportive relationships with adults enable children to 

learn how to understand their own feelings and those of others. Children should be supported to manage emotions, 

develop a positive sense of self, set themselves simple goals, have confidence in their own abilities, to persist and wait 

for what they want and direct attention as necessary. Through adult modelling and guidance, they will learn how to 

look after their bodies, including healthy eating, and manage personal needs independently. Through supported 

interaction with other children, they learn how to make good friendships, co-operate and resolve conflicts peaceably. 

These attributes will provide a secure platform from which children can achieve at school and in later life. 

Physical Development 

Physical activity is vital in children’s all-round development, enabling them to pursue happy, healthy and active lives. 

Gross and fine motor experiences develop incrementally throughout early childhood, starting with sensory 

explorations and the development of a child’s strength, co-ordination and positional awareness through tummy time, 

crawling and play movement with both objects and adults. By creating games and providing opportunities for play 

both indoors and outdoors, adults can support children to develop their core strength, stability, balance, spatial 

awareness, co-ordination and agility. Gross motor skills provide the foundation for developing healthy bodies and 

social and emotional well-being. Fine motor control and precision helps with hand-eye co-ordination, which is later 

linked to early literacy. Repeated and varied opportunities to explore and play with small world activities, puzzles, arts 

and crafts and the practice of using small tools, with feedback and support from adults, allow children to develop 

proficiency, control and confidence. 

Literacy 

It is crucial for children to develop a life-long love of reading. Reading consists of two dimensions: language 

comprehension and word reading. Language comprehension (necessary for both reading and writing) starts from birth. 

It only develops when adults talk with children about the world around them and the books (stories and non-fiction) 

they read with them, and enjoy rhymes, poems and songs together. Skilled word reading, taught later, involves both 

the speedy working out of the pronunciation of unfamiliar printed words (decoding) and the speedy recognition of 

familiar printed words. Writing involves transcription (spelling and handwriting) and composition (articulating ideas 

and structuring them in speech, before writing). 

Mathematics 

Developing a strong grounding in number is essential so that all children develop the necessary building blocks to excel 

mathematically. Children should be able to count confidently, develop a deep understanding of the numbers to 10, 

the relationships between them and the patterns within those numbers. By providing frequent and varied 

opportunities to build and apply this understanding - such as using manipulatives, including small pebbles and tens 

frames for organising counting - children will develop a secure base of knowledge and vocabulary from which mastery 

of mathematics is built. In addition, it is important that the curriculum includes rich opportunities for children to 
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develop their spatial reasoning skills across all areas of mathematics including shape, space and measures. It is 

important that children develop positive attitudes and interests in mathematics, begin to subitise, look for patterns 

and relationships, spot connections, ‘have a go’, talk to adults and peers about what they notice and not be afraid to 

make mistakes. 

Understanding of the World 

Understanding the world involves guiding children to make sense of their physical world and their community. The 

frequency and range of children’s personal experiences increases their knowledge and sense of the world around them 

– from visiting parks, libraries and museums to meeting important members of society such as police officers, nurses 

and firefighters. In addition, listening to a broad selection of stories, non-fiction, rhymes and poems will foster their 

understanding of our culturally, socially, technologically and ecologically diverse world. As well as building important 

knowledge, this extends their familiarity with words that support understanding across domains. Enriching and 

widening children’s vocabulary will support later reading comprehension. 

Expressive Arts and Design 

The development of children’s artistic and cultural awareness supports their imagination and creativity. It is 

important that children have regular opportunities to engage with the arts, enabling them to explore and play with a 

wide range of media and materials. The quality and variety of what children see, hear and participate in is crucial for 

developing their understanding, self-expression, vocabulary and ability to communicate through the arts. The 

frequency, repetition and depth of their experiences are fundamental to their progress in interpreting and 

appreciating what they hear, respond to and observe. 

 

Planning  

Our planning includes 

 Provision for the different starting points from which children develop their learning, building on what they 
can already do and their current level of knowledge. 

 Relevant and appropriate content that matches the children’s differing needs and close any gaps in learning 

 Planned and purposeful activities that provide opportunities for teaching and learning, both indoors and 
outdoors. 

 Catering for children’s differing learning styles. 

 A balance between child-initiated and adult-led learning. Each session, morning or afternoon, in both nursery 
and reception should aim to have at least a one-hour solid opportunity for children to explore their own 
learning in order that they embed their learning and development through their own interests or through 
planned activities and when adults will be available to scaffold their learning in order to support progress and 
challenge. 

 Questions to support learning. 

 The use of Learning Support Assistants to support learning through purpselful interactions, moving the 
childre’s learning on in the moment. 

 Any specific Special Educational or English as an Additional Language, etc. needs identified. 
 

We ensure a balance of opportunities for children to engage in adult led or adult directed activities and those planned 

or initiated by themselves.  As the children move through the reception year we gradually involve the children in a few 
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more adult led activities in readiness for Year 1.  However, at Fairfield Park Lower School we do continue the EYFS 

learning through play philosophy in the first term of Year One in order that the children experience a smooth transition. 

All the practitioners working at the Foundation Stage are committed to: 

 Planning and resourcing a challenging environment. 

 Supporting children’s learning through planned play activities. 

 Extending and supporting children’s spontaneous play. 

 Extending and developing children’s language, communication and questioning in their play. 

 Personalised learning and engaging children as life-long learners. 
 

Child Initiated Learning  

The Foundation Stage classrooms are organised into different learning areas.  Outdoor learning is an integral part of 

the learning process.  Please see separate section.  These areas should be a permanent feature of the indoor 

classroom 

 Role-play area 

 Writing / graphics / message centre area 

 Reading area 

 Maths area 

 ICT 

 Creative area to include: painting, designing and making 

 Tactile/malleable resources 

 Sand and/or water area (this may only be outside the classroom in reception classes) 

 Whole class carpet area (to include Interactive Whiteboard ) 

 Construction area (small and large) 

 Investigative area/provision 

 Music to be included in the environment 

 Interactive displays (To include maths and phonics) 

 Small World 
These areas need to be organised in such a way as the children can easily access all the resources they require and 

tidy them away when they have finished. 

They also need to be regularly updated in order that they remain exciting and engaging areas that are resourced 

with age stage and topic appropriate activities and provision. 

Outdoor Learning 

At Fairfield Park Lower School, we believe that, in the Early Years, outdoor play is crucial in the development of our 

children.  It is an integral part of the curriculum we follow throughout the Foundation Stage.  We believe good outdoor 

provision is important for these reasons: 

 Outside is where many children like to be and therefore an excellent situation to use their interests for a range 
of teaching and learning opportunities 

 Movement is a vital component of play and other ways of learning and requires space 

 Growth and development of the body and brain are inseparable. Ample experience in running, climbing and 
balancing has been shown to have an impact on how successfully children learn to read and write 
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 Physical activity is healthy 

 Some learning can only happen outside and the whole curriculum can be discovered in a well-planned outdoor 
area 

 

Planned activities can take place either indoors or outdoors and the provision for outdoors is planned for in a similar 

way to the indoor provision ensuring areas are organised in such a way as the children can easily access all the 

resources they require and tidy them away when they have finished and they are regularly updated in order that they 

remain exciting and engaging areas that are resourced with age stage and topic appropriate activities and provision. 

Wherever possible climbing and balancing equipment are provided with varying arrangements to encourage the 

children to develop confidence, learn new skills and have the opportunity to be safely adventurous. 

As an Early Years team we believe we should be actively involved in the interests of the children outdoors.  We are 

committed to moving our pupils’ learning forwards through our interactions with the children working and playing 

outdoors.  The role of the adult outside is not just supervisory.  The adult should be actively involved in the learning 

taking place outside at all times. 

We aim for all children regardless of age, ability, mobility, gender or culture to feel included in the opportunities for 

outdoor learning and to have equal access to the curriculum.  Activities can be adapted to suit the particular needs of 

any child and practitioners will be sensitive to these needs. 

Health and Safety will always be of prime consideration outside.  Practitioners will check each piece of equipment as 
they are setting up at the beginning of each session.  They will carefully consider the position of different apparatus.  
The children will be taught to follow basic safety rules, especially for using the climbing apparatus.  The adults will 
ensure the children are safely and suitably dressed for the activities they choose and that they follow the safety code 
as agreed. 
 
All areas of the Early Years Classroom have had a Risk Assessment completed and are reviewed annually.  All staff are 
informed of risks and this is part of the induction process.  Risk Assessment copies are kept in the Business Manager’s 
office and there is a designated file for this.   

 

Assessment 

Practitioners need to know children’s level of achievement and interests in order that they can shape teaching and 

learning experiences, therefore children’s progress is tracked in all the seven areas of learning (three prime areas and 

4 specific areas). The whole class team is involved in this process.  

General day to day assessments through observation from adult led activities or reading, etc. should be in the moment 

and should happen alongside interactions with the children. Any written notes which might be required are kept in a 

class file or can be recorded on Seesaw, our online learning platform. 

Seesaw observations relate to each child’s learning in every area of the curriculum and are used to note important 

development milestones and to celebrate achievements with parents.  Along with these observations we keep samples 

of the child’s work in individual folders and, later on in the year, reception children will have age appropriate literacy 

and maths books.  Our observations and evaluations help us plan for the needs of all our children and their learning 

styles.  These also support the process of formal assessment and report writing at the end of the year. 

Insight (an assessment software tool) is used throughout the school, to indicate whether a child is currently working 

below age related, torwards age related, at age related or at greater depth for each of the 17 aspects of learning. This 
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is updated as practitioners get to know the children during their first six weeks in school and as they gather the 

information, however they need to be updated and up to date in readiness for any parent consultations or progress 

meetings and made final at the end of the year in readiness for transition to the next year group.  

The DfE Reception Baselines Assessment is now statutory from September 2021 and these are completed during the 

first six weeks of the reception year on a one to one basis by the class teacher and must be completed for any child 

who joins a reception class midway through the year if they have not attended another setting. 

Towards the end of the Reception year, the EYFS Profile is completed to provide a clear picture of each child’s 

development to parents and to be passed on to the year 1 teachers.  Each of the 17 Early Learning Goals are assessed 

as meeting expected levels of development or not yet reaching expected levels (emerging). 

Settling-in Policy 

It is important that children’s needs and feelings are met when settling into a new school or class. We appreciate that 

some children may need very little support whereas others may need lots of encouragement and time to settle.  We 

work with families to find the best way to help these less confident children so that their early experiences of school 

are positive.  Parents of children entering the Nursery and children new to the school in Reception meet class teachers 

to ensure good connections are built up between home and school and that important information is shared. Both 

year groups have an in-school visit to enable the children to become familiar with the environment before they start.   

Parents are asked to make an ‘All About Me’ book with their child before they start nursery and a scrap book 

celebrating their summer holiday and sharing information about their family before they start in reception. Children 

share these with their peers at the start of the term as a settling in activity and they remain high profile in the class as 

a constant and important link between home and school. 

Role of Parents/Carers 

We respect the important role parents play in the education of their children at all stages and we do this through 

 Central Bedfordshire Council school readiness document shared with parents see 
https://www.centralbedfordshire.gov.uk/migrated_images/consider-16-ticks-leaflet_tcm3-17286.pdf  

 Building good relationships with parents / carers. 

 Talking to parents, during the initial meetings, about their child’s needs, their child’s development so far and any 
specific issues that need to be shared, e.g. family circumstance, medical needs, etc.   

 Inviting all parents to a transition evening during the term before their child starts in a new class. 

 Parents and children invited to a visit just prior to their child starting in the nursery. 

 Staggered entry into the nursery to ensure each child has the opportunity to settle quickly. 

 Encouraging an ‘open-door’ policy, allowing parents to talk to their child’s teacher informally on a regular basis. 

 Inviting parents to an open day where children and parents become involved in their learning together.  This may 
be in the form of a whole school curriculum evening. 

 Sharing observations of children in the setting via Seesaw 

 Cohort and whole school newsletters to inform parents of what is being taught and to keep them up to date with 
what is happening in the wider school community. 

 Inviting parents to consultation meetings during the autumn and spring terms. During the autumn term the focus 
will be how well the children have made the transition into that year group, whilst the spring term consultation 
will focus more on their development in key areas. 

https://www.centralbedfordshire.gov.uk/migrated_images/consider-16-ticks-leaflet_tcm3-17286.pdf
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 Parents are also invited to share their pride in a child’s achievements via Seesaw and ‘Proud Clouds, wow 
moments’ e.g. learned to ride a bike without stabilisers, noticed the sign for McDonald’s, swam without arm bands, 
etc.  with the EYFS team in order that they can be celebrated in school with their class. 

 End of year reports will be completed, making use of Insight end of year assessments, when children leave Nursery 
and Reception. 

 

Sharing information with parents 

Our aim is to ensure parents are fully informed at all times about their child’s learning. To that end we: 

 Share information about topics and school events etc. via a weekly letter which is emailed home. This may 
also give ideas of how parents can help their child with their current topic or learning.   

 Each child has a book bag in which they take home books to share, for enjoyment and pleasure and to develop 
early comprehension skills. Ideas of how to use the book effectively are given at the front of the reading record 
book.   

 In nursery, children choose a library book each week to take home and share with family, this is to encourage 
an early love of books. 

 In Reception, children are given books to support the development of their reading skills. Ideas on how parents 
can support are shared during a reading workshop and outlined at the beginning of their reading record. 
Parents are asked to contribute regular comments. 

 Parents are invited to maths, reading and phonics workshops and whole school curriculum evenings. 

 Parents are invited to an annual class assembly where the children celebrate their learning and achievements. 

 Parents are invited to a Christmas production and an annual sports event. 

 Parents are welcome and encouraged to discuss issues with us on an informal basis. 
 

 

 

 

 

 

 

 

 

 

 

  


